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Abstract

Sexual harassment is an issue that has attracted much attention in both children and adults.
However, the victims often prefer to be silent on the matter for several reasons, even though
it may have long term effects on them. Thevictims of sexual harassment need to be educated
to increase awareness of the associated risks. To realize this goal, the perpetrators of this vile
needs to be identified first, though this requires valid and reliable instruments. Thereis a
sexual harassment instrument that facilitates the identification of the perpetrators. This
instrument includes eight indicators with 32 items. Thehe results of testing the validity and
reliability of the instrument with RASCH modeling shows that it meets the requirements
and therefore it can be used to identify perpetrators of sexual harassment in Vocational
High school.
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Introduction

In Indonesia, the subject of sex is consideredtaboo andcannot discuss (Creagh, 2004). There is a
need for schools to provide Sex Education to adolescents (Creagh, 2004). Perceiving sex as a taboo
encourages abuse and harassment since individuals learn by themselves.This is in line withElsera (2017),
which showed thatsexual matters are self-taught through communication with peers or social media. Based
on research on inmates of sexual harassment cases in Tanjungpinang Regional Police in 2016, three people
stated that a lack of maximum family support facilitated sexual harassment. In other words, the family
cannot offer sexual education, which in Malay culture in Tanjungpinang was still considered taboo.

Prapto's findings showed that abuse in the teenage environment stemmed from the lack of
information from family, school, and the community about sexual life. The study showed that 21%, 15%,
28%, and 40% of teenagers receiveinformation about sex from home, school, media such as the internet,
magazines and films, and peers, respectively (Yelza, 2016). If the family does not provide sex education to
children,counselorsare given that responsibility (Saputra & Sofiana, 2016). Information services aim at
equipping individuals with various kinds of knowledge needed to solve problems faced regarding the
surrounding environment, education, occupation, and social-culture (Azhar & Daharnis, 2013; Luddin,
2010).

The information service is useful for students since theyneed relevant detailsas input for thinking
more and adjusting to the environment (Dewi, D. M., 2015). Sex education should be the role of BK
teachers, especially in services and related to social and self-development (Creagh, 2004). According to
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Yugo Dewi Safaat, implementing social information services do not have a significant influence on sexual
harassment behavior (Safaat, Yugo Dewi, 2013).

Guntoro Utamadi & Paramitha Utamadhi (in Satria, E. D., & Elsera, M, 2017) statedthat
harassment is a sexual act not invited and unwanted by the victim, whichcreates a feeling of dislike. It can
be in the form of whistling for women on the streets, telling dirty jokes to someone degrading to a level of
indecency and acts of rape. The behavior identified as sexual harassment includesunacceptable seduction,
requests for sexual gifts, and other verbal or physical behaviors (Berdahl & Raver, 2011; Fitzgerald,
Drasgow, & Magley, 1999; Fitzgerald, Magley, Drasgow, & Waldo, 1999; Jespersen, Lalumiére, & Seto,
2009). This means that sexual harassment can be interpreted as all forms of sexual and indecent
connotations of behavior carried out and by the target person. In general, it causes an adverse
reaction,shame, anger, and offense to the victim.

Studies show that the main perpetrators of sexual harassment are males (Plummer & Cossins,
2016). According to McDaniels-Wilson & Belknap, the most common perpetrators of sexual harassment
are foreign men, male lovers or boyfriends, husbands, uncles,brothers, and stepfathers(Gannon & Alleyne,
2013; Garcia-Moreno, 1999; Gettman & Gelfand, 2007; Gilmore et al., 2014; McDaniels-Wilson &
Belknap, 2008). Additionally, one studyshowed that perpetrators of sexual harassment are adults and peers
(Finkelhor, Shattuck, Turner, & Hamby, 2014).However, the literature on sexual violations has only
focused on malesand neglected female offenders (Finkelhor & Browne, 1985; Finkelhor, Shattuck, Turner,
& Hamby, 2014; Gannon & Alleyne, 2013).

Identifying perpetrators of widespread sexual harassment require much effort since no one would
want to be identified as a perpetrator. In Indonesia, the identification of the perpetrators is based on the
information from the victims. At school, counselors go through a long process to identify the perpetrators.
In most cases, they use interviews, observation, documentation studies, and counseling. This takes a long
time, and the validity is doubtful. So the counselor needs a valid and reliable instrument to identify a
broader range of this vile. The sexual harassment instrument adapted from Annajmi Alfath was re-
analyzed to determine its reliability and validity with Rasch modeling.

Method

The participants included168 students from two Vocational Schools, each sitting in the tenth grade
and next door. The first trial was conducted on 90 students from one of the vocational high schools in the
city of Padang. There were 51 and 39 female, and male respondents were male, respectively.The second
trial was conducted on 78 students, 43 female 35 males.

The studyuses sexual harassment instrument to identify the perpetrators of this vile act. The scale
comprised of 37 items using the Guttman Scale to obtain a firm answer to the issues under investigation.
The answer "YES"and"NO"aregiven scores of 1 and0, respectively. The inverse rating pattern is found in
items number 2, 3, 4, 5, 7, 8, 9, 10, 13, 14, 15, 17, 18, 19, 21, 22, 25, 16, 27, 30, 31, 32, 33, 36, 37. On
these 25 items, the answer "YES" was given a score of 0 while the "NO" was assignedscore 1.
Administration of sexual harassment instruments conducted for Vocational High School students in the
city of Padang. The approval information was given before respondents took part in the study, and
everyone agreed to participate. Data analysis of Sexual Harassment instruments were based on the Rasch
model and focused on the measure, fit, anddetection of bias items, as well as person measure and fit. In
particular, the WINSTEPS 4.01 software (Linacre, 2006) is used to generate and examine these
instruments.

Results and Discussions

Quality test instruments for sexual harassment

There are four aspects of testing conducted to determinesexual harassment instruments, including (1)
reliability and separation indexes, (2) dimension tests, (3) fit and misfit items, and (4) test information
functions (Smith, 1995).
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Table 1. Summary of quality test items

Estimation Values
Item Reliabilities 97
Separation Index of Item 5.93
Mean OUTFIT MNSQ 1.00
Raw variance explained by measures 34.8%
Raw variance unexplained by measures 65.2 %
Observed average (Label 1) -1.23
Observed average (Label 4) +1.08

The reliability of sexual harassment instruments is reviewed. The estimation results in Table 1 show
that item reliability is (.97), meaning that the consistency of sexual harassment instruments is at the
bestlevel. This is also supported by the index separation value, which set items into five parts, from low to
high. The teenagers are not disturbed in finding out the correct answer choices (Label 1) and wrong (Label
4), as shown by the average valuesobserved from logit -1.23 (low) to +1.08 logit (highest). Also, the
unidimensional estimation through the main component analysis (PCA) identified the value of the raw
variance explained to be 34.8%. This shows that it has achieved the unidimensional condition of the sexual
harassment instrument (> 15%) [13]. Therefore,the items involved in measuring sexual harassment
instruments are good.Moreover, the categorization of fit and misfit items on sexual harassment
instruments can be determinedby comparing the OUTFIT MNSQ value of each instrument item with
itsaverage value of logit +1.00. This shows that the outfit value of the mean square is right in the middle
square of 1.0 or with an ideal range ( 0.5>MNSQ<1.5). The facts from 26 items tested on adolescents
included three items in the sexual harassment instrument that were misfitted, includingno. 21 (+1.71 logit),
no. 6 (+1.62 logit), no. 12 (+1.52 logit), and for other items stated accordingly (OUTFIT MNSQ item
<+1.44 logit). The extent to which sexual harassment instruments can measure information is identified,as
shown in Figures 1 and 2.

Testinformation Funchon

Information
S

Measure

Figure 1. Test Information Function (TTF)

From Figure 1, the output of information collected by sexual harassment instruments is at the
maximum level for adolescents with high to low abilities, which is less efficient.

Realization of Youth Performance on Sexual Harassment Instruments based on Rasch Fit Statistics
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The ability of adolescents to work on sexual harassment instruments can be evaluated through individual
size and compatibility. Both are used as a basis for determining teenagers who have a high, medium, and
low Internet addiction.

Table 2. Summary of quality person

Estimation Values
Person Reliabilities .85
Separation Index of Person 2.37
Mean Person .06
Mean OUTFIT MNSQ 1.00
Cronbach Alpha (KR-20) Person raw score reliability 87.0 %

In general, the ability of adolescents to work on sexual harassment instruments is above average
(+.07 logit> 0.00 logit). Their interaction between individuals and items (o= 0.87) is excellent (Sumintono
& Widhiarso, 2015).

Conclusions

In principle, sexual harassment instruments, including reliability, separation index, and
unidimensional instruments, are adequate and effective. However, some aspects of theinstruments need to
be focused on several things, including (1) inappropriate items or outliers, and (2) measurement
information functions that only show optimal valuesfor adolescents withhigh, medium, and low abilities.
Outlier items need to be considered or deleted. In terms of measuring the ability of adolescents in sexual
harassment instruments, there were outlier respondents. This is because respondents may easily categorize
themselves as never or never, and thereforethe right alternative answers are "Yes and No."
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Abstract

This research aimed to determine the positive correlation of situational leadership and self-
efficacy with the improvement of teacher work productivity. The quantitative method with
correlation analysis were employed, furthermore the Scientific Identification Theory to
Conduct Operation Research in Education Management (SITOREM) was applied to
determine the priorities. The population includes all the elementary school teachers which
are civil servants (PNS) in Bogor, Indonesia while 105 were selected as samples. The
findings showed there is a positive correlation between situational leadership and teacher
work productivity with a correlation coefficient of 0.783, and between self-efficacy and
teacher work productivity with 0.782. This, therefore, means these two factors are
influential in increasing the productivity of teachers. The novelty of this research was the
use of SITOREM to highlight 7 indicators prioritized to be improved including leader
behavior, delegation, direction, teacher achievement, facility use, efficiency, and managerial
ability.
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Introduction

The quality of education has been reported to be highly dependent on several factors and one of the
most important is the work behavior of teachers which is associated with their work productivity
(Hanushek & Ettema, 2017). For example, despite the provision of adequate facilities and a perfect
curriculum by the government or educational organization, a low teachers' behavior has the ability to
reduce the quality of education (Etomes & Molua, 2019). This, therefore, means the theme of teacher work
productivity is very important to the education process (Harris & Sass, 2014) and needs to be researched
and developed to improve the quality of education (Sass, Semykina, & Harris, 2014).

The work productivity of the teacher determines educational outcomes (Mesiono, 2019) based on
the mental attitude of making life better. Teachers are expected to maintain high work productivity due to
its effect on the quality of education (Ndugu, 2014) as well as the democratic society (Camacho & Parham,
2019).
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There are limited research related to teachers’ work productivity (Abdullah, 2019) despite the fact it
is influenced by different factors including the school leadership, facilities, teachers’ training, and the
teachers’ condition (Kagwiria, 2013).

Productivity has always been studied in relation to the private sector before it was introduced into
the education sector (Hanushek & Ettema, 2017). Therefore, labor productivity was defined as a measure
of the success of labor producing a product over a certain period (Sumarsono, 2009) while education
productivity is related to quantitative and qualitative production of graduates by schools (Sedarmayanti,
2001). The concept basically includes a mental attitude encouraging avoidance of complacency but
investment in continuous self-development to improve work skills (Sutrisno, 2010).

The time spent on leave (absence) due to an illness and at work but with a decreased level of
productivity is considered to be the same (Bombardier, Zhang, Lacaille, & Osborne, 2009). This, therefore,
means work productivity is the difference between input and output (Hasibuan, 2010) as well as the ability
to produce more quality (Anoraga, 2009). Moreover, in relation to education, it is the ability to provide
produce learners with relevant skills and expertise to create quality lives and provide benefits to the
environment (Aan Komariah, 2008).

Productivity is, however, inseparable from human resource management activities (Ivancevich &
Matteson, 2013) due to the involvement of input, activities of humans, and results such as the achievement
of learning outcomes (Sass et al., 2014). The concept has also been reported to be very important in
management studies (Hanaysha, 2016). However, for the purpose of this study, teacher work productivity
was defined as a measure of the success obtained by comparing the efforts inputted by a teacher with the
output over a certain period.

Situational leadership is model of leading that integrates both the directive and supportive
dimensions, each of which is applied correctly in appropriate situations (Ghazzawi, Shoughari, & Osta,
2017). It emphasizes the readiness, willingness, and ability of followers to conduct certain tasks (S. P. R.
and T. A. Judge, 2016). According to Rivai & Mulyadi (2003), leaders are required to have diagnostic
skills to understand human behavior (Mulyadi, Veithzal Rivai, 2009). However, Siagian (2003) stated that
the effectiveness of leadership is determined by the ability to read the situation and adjust the style to meet
the present demands (Siagian, 2010). Gibson (Gibson, Ivancevich, Donnelly, & Organizations, 2006) also
showed this leadership model focuses on the followers and their level of maturity.

Situational leadership theory showed effective leaders have many styles of leading based on the
readiness of their followers and some of these include telling, selling, participating, and delegating (Steven
L. McShane, 2018). This further allows its influence on several activities of an organization
(Amanchukwu, Stanley, & Ololube, 2015) Therefore, for the purpose of this study, situational leadership
was defined as a way of influencing subordinates using different leadership styles such as telling, selling,
participating, and delegating depending on the current situation.

Another important factor to achieve productivity is self-efficacy (Hidayat, Putra, & Patras, 2018). It
was defined to be the self-belief owned by an individual to have the ability to conduct a specific task
successfully (Colquitt, Lepine, & Wesson, 2015). Moreover, Stroch (2002) also defined it as a person's
belief to engage in work behavior appropriately by producing a specified level of performance (Linda K.
Stroh, Gregory B. Northcraft, 2002). Some characteristics of people with high self-efficacy include
possessing the abilities needed, making necessary efforts, working without outside influences preventing
the achievement of the required level of performance (Linda K. Stroh, Gregory B. Northcraft, 2002),
believing in success, working harder, more creativity, having motivation at work (S. P. R. and T. A. Judge,
2016), confidence, motivation, direction, and endurance in completing tasks (Jennifer M. George, 2012).
Furthermore, according to Luthans (2011), self-efficacy is influenced by mastery of experience or
achievement of performance, diverse modeling, social persuasion, as well as physiological and
psychological arousal (Luthans, 2011). It can be improved through training, coaching, providing freedom
and responsibility, showing an example, giving praise, motivating, reducing stress, caring, and providing
assistance (Newstrom, 2007).

Self-efficacy and leadership have been reported to have a positive influence on productivity
(Momeni, 2014). Several studies showed self-efficacy correlates with pro-social behavior (Gaol, 2018),
achieving goals (Diaconu-gherasim, Mairean, & Brumariu, 2019), organizational citizenship behavior
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(Mansor, 2013), and work productivity of teachers (Tamuri, 2019). Meanwhile, leadership has also been
discovered to have a positive relationship with productivity (Veliu, Manxhari, Demiri, & Jahaj, 2017),
employee motivation towards productivity (Eyal & Roth, 2010), and teamwork (Hidayat et al., 2018). The
novelty of this study is, therefore, the use of mixed methods including correlational research and Scientific
Identification Theory to Conduct Operational Research in Education Management (SITOREM) to
determine the indicators to be prioritized in order to improve teachers’ work productivity.

Method

The research aimed to determine the efforts toward improving teachers’ work productivity through
the use of a quantitative method with correlation analysis and SITOREM (Scientific Identification Theory
to Conduct Operation Research in Education Management (Hardhienata, 2017). The independent
variables were situational leadership (X1) and self-efficacy (X2), while the dependent variable (Y) was the
work productivity. This research was conducted on a sample of 105 elementary school teachers that are
civil servants (PNS) in Bogor, Indonesia.

Data were collected using three questionnaire instruments including: 1) The teacher's work
productivity instrument assessed by the teacher's supervisor, consisting of 6 indicators which are teacher
achievement, work quality, utilization of infrastructure, efficiency, managerial ability, and performance,
with 17 items ; 2) The transactional leadership instrument was conducted by the teacher to assess the
principal, consisting of 5 indicators which are the leader behavior, saying, directing, participating, and
delegating, with 32 items; 3) The self-efficacy instrument was assessed by the teacher and it consists of 6
indicators which are self-confidence, self-ability, high goals, high-achievement, hard work, and ability to
find a solution, with 33 items. Moreover, the level of reliability for the teacher's work productivity
instrument was 0.954, situational leadership was 0.948 and self-efficacy was 0.948 and a measurement
scale from 1 to 5 (very good) was used in all the instruments.

The quantitative data were analyzed using descriptive and inferential statistics while the hypotheses
were tested after the normality and variance homogeneity have been estimated. Moreover, the SITOREM
was applied after the correlation-regression analysis (Hardhienata, 2017). The basic considerations to
derive suggestions and priorities for improvements include three criteria which were: 1) The strength of the
relationship between the independent and dependent variables obtained from data analysis conducted
using a correlational statistical method; 2) Priority order of the indicators for each variable arranged based
on input from expert opinion and analysis, an; 3) Indicator values obtained from the field research
(Hardhienata, 2017).

Therefore, the SITOREM analysis was expected to recommend (a) good indicators to be
maintained, and (b) bad indicators to be corrected in the order of priority for improvement (Hardhienata,
2017). The SITOREM analysis is generally explained in the following figure (Hardhienata, 2017).

Real System Modeling
Abstract Model
Qbserva System * Modeling A 4
tion Analysis Math. Model Simulation Model
v o * Modeling Experimen
Validation .
System Data < > Model Data -tation

Figure 1. The scientific identification theory (Hardhienata, 2017)

The effects of situational leadership and self-efficacy on the improvement of teachers’ work... | 8
Indonesian Counselor Association (IKI) | DOI: https://doi.org/10.23916/0020200525310


http://dx.doi.org/10.23916/0020190417540
http://dx.doi.org/10.23916/0020190417540

COUNS-EDU o
The International Journal of Counseling and Education Vol.5, No.1, 2020

Results and Discussions

Descriptive statistics results

The teachers’ work productivity research instrument consists of 16 valid items and this means its lowest
theoretical score is 16, the highest is 80, and the median is 48. However, the research score empirically
moved from the lowest score of 43, highest at 80, and the median at 63 and the indicates the empirical
median score of teacher work productivity is above the theoretical and can, therefore, be categorized as
high.

The situational leadership research instrument consists of 32 valid items which means it has the
lowest theoretical score of 32, highest at 160, and the median score at 96. Meanwhile, the research score
empirically moves from the lowest score of 95 and highest at 153 to produce a median score of 130 and
this shows the empirical situational leadership's median score is above the theoretical and can, therefore,
be categorized as high.

The self-efficacy research instrument consists of 33 valid items which meant it has the lowest
theoretical score of 33, highest at 165 to have a median score of 99. Meanwhile, the research score
empirically moved from the lowest score of 110 and highest at 162 to produce a median score of 139. This
shows the empirical median score of self-efficacy is above the theoretical and can, therefore, be categorized
as high.

Table 1. Results of descriptive statistics

Teacher's work productivity Situational leadership Self-efficacy

Average 62.66 126.99 138.55
Median 63 130 139
Mode 60 131 140
Standard Deviation 6.86 12,60 11.81
Variance 47.11 158.82 139.34
Range 37 58 52
Minimum Value 43 95 110
Maximum Value 80 153 162
Total 6579 13.334 14.548

Testing requirements for analysis

Normality test

The estimated error normality test (Y-Y1) showed the teacher work productivity variable on the situational
leadership variable was calculated to have an L value of 0.049 while the L table is 0.087 and since the
normal requirement is the L value <L table, therefore, it is normally distributed.

The estimated error normality test (Y-Y2) showed the teacher work productivity variable on the self-
efficacy variable was calculated to have an L value of 0.048 while the L table is 0.087 and since the normal
requirement is the L value <L table, therefore, it is normally distributed.

Homogeneity Test

The homogeneity test of the variance of teacher work productivity variables on situational leadership
showed a value of X?,,. - 49.11 while X? table at « = 0.05 = 51.00. Therefore, this relationship was
declared homogeneous.

The homogeneity test of the variance of teacher work productivity variables on self-efficacy showed
a value of X2, - 47.23 while X? table at o = 0.05 = 51.00. Therefore, this relationship was declared
homogeneous.

Hypothests test

= The correlation of situational leadership with teacher work productivity. The correlation of situational
leadership variables (X1) with teacher work productivity variables (Y) was determined by the
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coefficient of determination (r%,;) and a value of 0.613 was obtained. This means the contribution of
situational leadership to the teacher work productivity variable is relatively strong. Furthermore, the
correlation test showed the t value was 20.52 while the t table is 1.98 and this further confirms the
correlation to be significant. Therefore, it can be concluded there is a significant positive correlation of
situational leadership on teacher work productivity.

» Correlation of self efficacy with teacher work productivity. The correlation of self-efficacy variables
(X2) with teacher work productivity variables (Y) was determined by the coefficient of determination
(’y,) and a value of 0.612. This shows the contribution of self-efficacy to the teacher work productivity
variable is relatively strong. Moreover, the correlation test also showed the t count is 20.43 while the t
table is 1.98 and this means the correlation is significant. Therefore, it can be concluded there is a
significant positive correlation of self-efficacy on teacher work productivity.

= Partial correlation test. A partial correlation was found between situational leadership (X1) with
teacher work productivity (Y) using self-efficacy (X,) as control as observed with the (ry,,) value of
0.679 while the significance test showed t . = 12.800 > t . = 1.98 at a=0.05. Therefore, the
correlation of situational leadership with teacher work productivity was found not to be influenced by
self-efficacy.

A partial correlation between self-efficacy (X2) with teacher work productivity (Y) using situational
leadership (X)) as a control (ry;,) produced a value of 0.672 while the significance test showed t .. =
12.417> t e = 1.98 at a = 0.05. This, therefore, means the correlation between self-efficacy and teacher
work productivity is not influenced by situational leadership.

Priority for improvement
SITOREM has been used in previous studies to determine priorities in improving teacher innovation
(Setyaningsih, Sukanti, & Hardhienata, 2019), teacher performance (Darmawi, Hardhienata & Retnowati,

2019) and motivation, transformational leadership, and personality (Djami, Hardhienata, &
Tukiran, 2019).

The correlational research showed it is possible to improve teacher work productivity through
situational leadership and self-efficacy and the application of SITOREM as shown in Figure 2 shows there
are certain indicators to be maintained and those to be improved. They are associated with independent
variables, situational leadership and self-efficacy and the required to be retained include (1) participating,
(2) telling, (3) achievement, (4) solutions, (5) self-confidence, (6) working hard, (7) self-ability, (8) goals, (9)
work quality, and (10) performance while the 7 prioritized for improvement are (1) leader behavior, (2)
delegating, (3) directing, (4) teacher achievement, (5) using facility, (6) efficiency, and (7) managerial
ability.

The strength of situational leadership’s correlation with teacher work productivity is indicated with
the correlation coefficient of 0.783 and this is in line with the results of the research in Lebanon which
showed situational leadership has a strong influence on work productivity (Ghazzawi et al., 2017).
Moreover, other findings have also suggested leadership style generally has a significant effect on
productivity (Shamaki, 2015) especially in relation to personality, motivation, and ability (Adu,
Olatundun, & Adu, 2017). This was further supported by the theory of Shane & Glinow (2008) that
effective leaders have many variations of styles to deal with the readiness of followers such as the ability or
willingness of employees or work teams to complete certain tasks (Steven L. McShane, 2018). Leadership
in organizations has also been identified to have the ability of influencing many things including work
productivity and performance (Adu et al., 2017). The findings of this research showed the principal as a
leader is required to have a method of influencing the subordinates (Eren, 2012) through the use of
different styles (Marks & Printy, 2015) to have the most impact (Dempster, Townsend, Johnson, &
Bayetto, 2017). Some of these styles include orders, support, delegation of authority, and other ways to
influence the productivity of the teachers (Susanthi & Setiawan, 2014).
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Indicators to retain:
Situational leadership 1. Participating: (19,5%),
1. Behavior as a leader: (3,71)
(24%), (3,92) 2. Tellz'?'tg: (22%), (4,22)
2. Telling: (22%), (4,22) 3. Achievement : (16%),
3. Directing: (19,5%), (3,86) 4,14)
4. Participating: (19,5%), 1,,=0,78 Teacher Productivity 4. Solution: (11%), (4,20)
a 5. Confidence: (20%), (4,42)
3,71) 1. Work
—_— achievement: 6. Hard work: (16%), (4,03)
5. Delegating: (15%), (4,12) 0 ’ 7. Competence: (20%),
(21%), (3,98) 4.40
2. Work quality: (4,40)
o 8. Goal: (17%), (4,11)
(19%), (4,37) NS
3. Using facility: 9. Work quality: (19%),
(17%), (3,41) » 0 gl,afﬂ i
4. Efficiency: (15%), : 4“1 frmance' (13%),
(3,96) ( ’ )
Self-efficacy 5. Managerial Indicators to improve:
1. Confidence: (20%), (4,42) Ei)srz}l;etén;g.) 1. Behavior as a leader:
2. Competence: (20%), — 0)5 42, 0
4 40p (20%) 6. Performance: (24%), ,(3’.92)
(4,40) Iy2 (13%), (4,11) 2. Delegating: (15%), (4,12)
3. Goa.I 1 (17%), (4,11) =N 782 A 3. Directing: (19,5%), (3,86)
4. 4A§15evement 1 (16%), 4. Using facility: (17%),
, (3,41)
5. Hard work: (16%), (4,03) 5. Work achievement:
6. Solution: (11%), (4,20) (21%), (3,98)
6. Efficiency: (15%), (3,96)
7. Managerial competence:
(15%), (3,75)

Figure 2. Indicators list to retain and improve based on SITOREM

The strength of the correlation of self-efficacy with teacher work productivity is indicated with the
correlation coefficient of 0.782 and this is in agreement with the findings of another research that showed
self-efficacy have a major effect on employee performance (T. A. Judge, Jackson, Shaw, Scott, & Rich,
2007), has the ability to increase employees’ productivity (Mensah, 2013), job satisfaction and
commitment (Mukhtar & Sujanto, 2018), and ability to compete (Soenanto, Tuntas Widyo, Djabir
Hamzah, Mahlia Muis, 2016). It is also in line with the theory of Gibson, et al (2006) which states that
self-efficacy is a person's belief to have the ability of working effectively in certain situations (Gibson et al.,
2006). It has also been reported to be important to the development of organizational performance
(Bandura, 1999), therefore, it needs to be continually developed and cultivated (Djigi, Stojiljkovi, &
Doskovi, 2014). This strong correlation shows the problem of low teacher work productivity can be solved
by improving self-efficacy (Soenanto, Tuntas Widyo, Djabir Hamzah, Mahlia Muis, 2016). Therefore,
efforts to improve the characteristics of self-efficacy (Jaiswal & Dhar, 2015) such as self-confidence, self-
ability, high goals, the achievement of goals, working hard and finding solutions need to be continuously
improved in the teachers (T. A. Judge et al., 2007).

Moreover, 7 priorities were recommended to be retained and the first is improving the leader’s
behavior. This is not surprising because other studies have shown its significant positive effects on
organizational (Shamaki, 2015) and employee performance (Mustafa TASLIYAN & HARBALIOGLU,
2017). This is associated with the ability of the leaders to use different strategic and tactical behaviors to
run the organization (NIKOLOSKI, 2015). This, therefore, means their behavior plays a central role
(Smith & Squires, 2016) and also has the ability to influence the ethics of the members (Hidayat, 2017).
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Conclusions

Increasing teacher work productivity is very important due to its contribution to the quality of
education. This research showed this is achievable by increasing situational leadership and self-efficacy
while 10 indicators were recommended to be retained using SITOREM and they are (1) participating, (2)
telling, (3) achievement, (4) solutions, (5) self-confidence, (6) ) working hard, (7) self-ability, (8) goals, (9)
work quality, and (10) performance while 7 others were prioritized for improvement and they include (1)
leader behavior, (2) delegating, (3) directing, (4) teacher achievement, (5) infrastructure, (6) efficiency, and
(7) managerial ability.
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Abstract

This research examined the influence of group counseling using behavioral rehearsal
techniques to overcome students’ social anxiety. This research used the quantitative method
with a quasi-experimental design namely Matching-Only Design. The study involved 30
students for the control group and 30 students for the experimental group selected through
purposive sampling. Data were collected using a questionnaire that had been validated.
They were then analyzed using normality testing, homogeneity, data nominality testing,
gain score and hypothesis testing. The findings of this research indicated that group
counseling through behavioral rehearsal techniques could overcome the problem of social
anxiety experienced by students. In the pretest, the research showed that the social anxiety
level of students in the experimental group was in the high category, and the control group
was in the medium category. While the posttests of both experimental and control groups
were in the very low category. Behavioral rehearsal techniques should be informational and
practical in the development of knowledge, especially in dealing with the problems of social
anxiety.
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Introduction

Adolescents naturally find it challenging to involve in their social life ( (Valeria Ivaniushina, 2016);
(Shier, Gouthro, & Goias, 2018). The university students as members of adolescents groups and social
individuals, in fulfilling their needs, undertake social interactions within their environment (Mutahari,
2016); (Wang, Tian, & Huebner, 2019), family, school, and societies (Bakhtiar, 2015); (Bakhtiar, Saman,
& Aryani, 2017). Adolescents do social interaction as a part of their development in the search for identity
(Wirawan, Jufri, & Anto Patak, 2018). However, not all adolescents can comfortably interact with their
social environment. Many individuals tend to be worry and fear the negative perception of the
environment. Hofmann and DiBartolo (2014) revealed that social anxiety mostly occurs in adolescence.
The anxiety of adolescent students occurs when they meet new friends, new teachers, or new school rules.
Some students are also embarrassed when interacting with others, and often students are embarrassed just
to speak in front of the class as they are afraid to be observed, cursed, or criticized by others (Bakhtiar &
Rahmatia, 2018).

During adolescence, the physical, cognitive, and behavioral hallmarks of the social anxiety disorder
(SAD) often start to appear (Alfano & Beidel, 2011). The social anxiety faced by individuals is usually due
to their movement into a new environment. Social anxiety, characterized by significant discomfort and
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avoidance of social and/or performance situations (APA, 2017) is one of the most common mental
disorders in children and adolescents. Social anxiety disorder starts at the age of 5 and peaks around the
age of 12 (RC, et al., 2005). When untreated, it can run a chronic course into adolescence and eventually
adulthood (KA, SE, IR, & MB, 2003). There is a rapid change in early adolescence that usually occurs
between ten and thirteen years old (Moshman, 2011). In this case, physically, there are significant changes
along with puberty.

Rapid changes occur in early adolescence and usually, occur between the ages of 10-13 (Romano,
Moscovitch, Ma, & Huppert, 2019). In this case, physically, there are some major changes along with
puberty. Then, cognitively, there is a fundamental change in intellectual ability (Moshman, 2011). The
level of mental illness that is increasingly rampant simultaneously with a social anxiety disorder is called
social phobia (Stein & Stein, 2008). It is characterized by excessive fear of being humiliated or
embarrassed in social situations (APA, 2017) and is often chronic and severely debilitating if untreated
(B.F. Grant, 2005). Social anxiety disorder shows high comorbidity with other diagnoses, such as
depression, (Goldstein-Piekarski, Williams, & Humphreys, 2016). This is an anxiety disorder leading a
person to feel the excessive fear of being in a social environment for no obvious reason(Albano &
Hayward, 2004; Ledley et al., 2008). This anxiety is realized arising from the fear of being observed as
others might give a critique. Symptoms experienced by people with this disorder include feeling anxious
when in the crowd; avoiding the crowd or social environment, having physical symptoms such as fast
heartbeat, sweating, trembling, excessive shyness, muscle tension, abdominal pain, and even diarrhea
(Bakhtiar, Saman, & Aryani, 2017). This anxiety is caused by individual problem behavior so that proper
handling is needed in the form of behavior change. Behavior change aims to change observable and
measurable human behaviors (Sheeran, Klein, & Rothman, 2017). The changes are selected according to
the problems faced by the student. Changing behavior is a behavioral rehearsal that is one of the behavior
therapy techniques (Beidas, Cross, & Dorsey, 2014; Wright, Brown, Thase, & Basco, 2017).

Several studies have examined social problem-solving in the context of social anxiety. Research
overcoming social anxiety used Cognitive Behavior Therapy (CBT) approach using diary checklist (Duana
& Hadjam, 2012). Then another study handled anxiety through CBT by educating sufferers (Fitri, 2017)
but did not apply counseling intervention, then other studies only diagnosed anxiety levels and dissect the
effects of social anxiety. But also did not use intervention techniques with training focused on social
problems encountered, in this case, the behavioral rehearsal.

Behavioral rehearsal is one of many techniques derived from behavioral therapy (Hecker & Thorpe,
2015). This behavioral therapy technique was initially called behavioral psychodrama (Blatner, 2003).
However, the more commonly used term is rehearsal behavior (exercise behavior) that is usually applied to
clients who need full rehearsal behavior in the form of exercise. Behavioral rehearsal techniques are
applied through role-playing that allows the client to learn a new type of behavior in addition to the ones
available in the counseling situation. Rehearsal behavior incorporates several vital components: imitating
behavior, receiving feedback from counselors, and often practicing/training the target behavior (Erford,
2014). Collaboration in a group aims at providing a shared learning experience in handling such anxiety
problems. Walsh (2002) revealed that a behavioral rehearsal technique is useful when dealing with people
who experience social anxiety. Behavioral rehearsal is one of the group counseling types. Counseling, is a
professional assistance that is carried out through various procedures, one of them through group learning.
Group counseling can give individuals a variety of group experiences that help them to learn efficiently, be
more tolerant facing stress and anxiety, and find satisfaction in working and living with others (Corey,
2015). The behavior might positively affect the classroom environment. A rehearsal behavioral technique
in the form of group counseling that provides a learning experience to change student behaviors is the
subject of this study. Therefore, this research aimed at describing student social anxiety before and after
applying group counseling with the Behavioral Rehearsal approach. Also, this research examined the
influence of group counseling through the Behavioral Rehearsal approach to overcome student social
anxiety.

Method

The type of this research was quantitative with a quasi-experimental design that examined the
influence of group counseling through rehearsal behavioral approaches to overcome students' social
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anxiety. Experimental research is a method used to examine the effect of a particular treatment on subjects
under controlled conditions (Creswell, 2012; Fraenkel & Wallen, 2009). It relies on treatments applied to
the experimental group and is subjected to specific treatments with controllable conditions.

Fraenkel and Wallen (2009) argued that the use of random assignment is not categorized as a quasi-
experimental design. Therefore, to employ this design, the other techniques were used to control the
internal validity. This research used Matching-Only Design. This study involved 30 students for the
control group and 30 students for the experimental group selected through purposive sampling. Data were
collected using a questionnaire that had been validated. The data were analyzed using normality testing,
homogeneity,gain score and hypothesis testing. The purpose of the questionnaire was to obtain an
overview of the social anxiety level experienced by the experimental students before receiving counseling
through the behavioral rehearsal approach. Subjects for experimental and control groups were determined
according to definite variables.The variable was the behavior training technique given to the experimental
group. The experimental group was treated with the behavioral rehearsal to social anxiety while the
control group was not. The matching-only control group design using pretest and post-test can be seen in
table 1:

Table 1. The matching-only pretest-posttest control group design

Treatment Group M @) X (0]

Control Group M 0] O

The M in table above means that subjects of both groups were not randomly determined. X refers to
the treatment (behavioral rehearsal) applied on the experimental group. The research procedures included:
planning, pre-test, implementing behavioral rehearsal and post-test. Following is the more detailed
schema:

= Determination of experimental subjects.

= Distribution of pretest on the research subjects related to behavioral rehearsal techniques.,
Implementation of behavioral rehearsal on the subjects of the study. The treatments were given for
three times (three meetings). At each meeting, students were taught about techniques to practice
behavior through deep breathing exercises. Each student was challenged to do practice at home.

= Distribution of post-test on the research subjects.

= Analysis of the data about the results of the activities.

Thirty students were given treatment and the same numbers of other vocational secondary students
were controlled. The students who were registered were identified as having high social anxiety. The data
collection in this study was conducted using a validated questionnaire.

Results and Discussion

Implementation of the treatment which in this case was the behavioral rehearsal approach was
addressed to vocational secondary students who had agreed upon meeting time to overcome their social
anxiety. During the treatment, the researcher became the program coordinator. The treatment was
performed during 3 (three) sessions. The research data were obtained from the questionnaire measuring
the students' social anxiety in the experimental and control groups. The following table presents pretest
and posttest data measuring the results of the implementation of counseling approach behavioral rehearsal
in overcoming social anxiety of students studying at vocational secondary school.

Based on the pretest, the medium and the low categories of social anxiety show the biggest
percentage which was 30 or there were 8 students in each category. One fifth (6) students had a high level
of anxiety. Only 10 percent of students in the very high category and another 10% were in the very low
category. However, after treated with the group-counseling using the behavioral rehearsal approach
through three stages, students' anxiety showed significant changes. More than half of the students
experienced very low anxiety and forty-four percent of them had low social anxiety indicated the
significant decrease in social anxiety level in general.
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Table 2. Data on the social anxiety level of experimental group students treated with group
counseling through behavioral rehearsal approach according to the post-test and pretest

Experimental group

Intervals Activities Pretest Posttest
Frequencies Percentages Frequencies Percentages

61-74 Very high 4 10 0 0
47-60 High 6 20 0 0
33-46 Medium 8 30 0 0
19-32 Low 8 30 14 44
5-18 Very low 4 10 16 55

Total 30 100 30 100

The following table also presents data of students' anxiety levels in the control group based on the
pretest and post-test conducted simultaneously to the experimental group. The data shows the changes in
students’ levels of social anxiety without treatment.

Table 3. Data on the social anxiety level of students according to pretest and posttest in the control group

Control Group
Intervals Activities Pretest Posttest
Frequencies  Percentages Frequencies  Frequencies
61-74 Very high 0 0 0 0
47-60 High 1 4 0 0
33-46 Medium 13 42 12 40
19-32 Low 14 46 15 55
5-18 Very low 2 8 3 5
Total 30 100 % 30 100 %

The social anxiety levels of students in the control group according to the pretest were majorly in
the medium and low category as 42% and 46% of students respectively in those groups. Only 1 student
(4%) had a high anxiety rate and two students experienced a very low anxiety level. None of them (0%) in
the very high category. However, when the postest conducted, the results showed insignificant changes.
Twelve students (40%) were in the medium category, just above half of the students (55 %) had low social
anxiety, and only 5% were in the very low group.

Table 4. The comparison of the pretest, posttest, dan gain score of experimental and control groups

Data Type Group Mean Interval Classification
Pretest Experiment 37.73 47 -60 High
Control 33 33-46 Medium
Experiment 18 5-18 Very low
Posttest Control 30,02 1932 Low

It can be seen that the level of experimented students’ social anxiety was in the high category and
the students in the control group were categorized in the medium level according to the pretest. While the
posttest of the experimental group was in the very low category and the control group was in a low
category. Hence, the problem of social anxiety experienced by the students before and after the treatment
changed significantly.

Inferential statistics
The inferential statistics in this research aimed at examining the influence of a behavioral rehearsal
approach to overcoming student social anxiety. The hypothesis of this research states that there is an
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influence of behavioral rehearsal approach on student social anxiety in vocational secondary school." If
H1 is accepted and Ho is rejected, there is a significant influence of the method to overcome students'
anxiety. While, if Ho accepted and H1 is refused, then there is no significant influence of the method in
overcoming students' anxiety. The data analysis according to the t-test of student anxiety level areas are
as follows:

Table 5. Paired sample statistics

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
. pretest 37.73 30 18.132 3.310
Pair 1
posttest 19.07 30 7.575 1.383

Table 5 presents the statistical result data of the implementation of techniques obtained from the
pretest and posttest questionnaires. The Mean score of the pretest was 37.73 while the posttest was 19.07.
Interestingly, the posttest showed a smaller mean score than the pretest. In other words, the posttest Mean
score showed a drastic decrease or significant changes in students' social anxiety. It indicates that group
counseling with behavioral rehearsal is very useful to overcome the social anxiety of students at the
vocational secondary school.

Table 6. Paired sample test

Paired Samples Test

Paired Differences

95% Confidence

Mean St Std. Error Interval of the t df f;ﬁegz)
4N Deviation Mean Difference
Lower Upper
. pretest
Pair 1 18.667 12.507 2.284 13.996 23.337 8.174 29 .000
posttest

In testing the hypotheses based on the data gathered from the pretest and posttest distributed to
students in the experimental group, it shows the sig. = 000 which means that it was <0.05, thus it was
regarded that the Behavioral Rehearsal technique can reduce the student anxiety. If the probability value >
0.05, then HO (null hypothesis) is accepted and Ha (alternative hypothesis) is rejected while if the
probability value <0.05 then HO is rejected, but Ha is accepted (Ismail, 2018). As the t-test showed that the
Sig. (2-tailed) 0,000 <0.05, the use of Rehearsal Behavioral techniques can overcome student anxiety.

The data in this research indicated the ability of group counseling applying behavioral rehearsal
techniques to overcome the students' social anxiety. This technique was performed through counseling
under set situations or group settings with various procedures (Brown, 1994). Counseling means helping
people professionally with a variety of procedures, one of them through group counseling. However, the
success of counseling also depends on the experience of the counselor (Kurtylmaz, 2015).

This rehearsal is an exercise to change the individual’s behavior (Beidas et al., 2014). Behavioral
rehearsal is applied through role-playing that allows the client to learn a new type of behavior outside the
counseling situation. Behavioral rehearsal incorporates several key components: imitating behavior,
receiving feedback from counselors, and practicing/training the target behavior (Erford, 2014). The
activities are performed collaboratively in one group, to provide a shared learning experience in handling
anxiety problems.

This research showed the significant changes in the social anxiety level experienced by students of
the vocational secondary school after the implementation of counseling. Previously, the behavioral
rehearsal was in the high category. Problems faced by students included feeling anxious in a new situation
and when facing a school exam; feeling tense in certain circumstances, feeling fear of their mind, having
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difficulty concentrating on the lessons, having a poor memory, and frequently feeling sad. Social anxiety
disorders affect emotions and behavior (Albano & Hayward, 2004; Beidas et al., 2014; Ledley et al., 2008;
Muller et al., 2005; Raj & Sheehan, 2001; Schneier, 2006; Stein & Stein, 2008; Swinson, 2005; Turk et al.,
2001). Students will be difficult to follow the lessons and tend to feel threatened in school. Some social
anxiety disorders are indicated by excessive fear when interacting with strangers, fear to be judged, and
worry to be embarrassed. Social anxiety disorder is a chronic mental health condition, but treatments such
as psychological counseling or various coping skills can help people to build confidence and improve the
ability to interact with others.

The behavioral rehearsal technique given to students experiencing anxiety through group counseling
reflected significant changes. It can be seen in table 5 describing statistical data obtained from the pretest
and posttest questionnaires measuring the effect of the implementation of techniques. The mean score of
the pretest was 37.73 while the posttest showed the mean value of 19.07. This showed that the influence of
behavioral rehearsal techniques in overcoming students' social anxiety is significant. Then the hypothesis
test was performed according to statistical analysis of data obtained from the pretest and posttest
questionnaire. As depicted in table 6, the value of t was 8.174 with a sig of 0.000 (meaning lower than
0.05). The posttest score that was smaller than the pretest indicated a drastic decrease or significant
changes in the social anxiety level. This showed that by providing group counseling with behavioral
rehearsal, the technique is very effective to overcome the social anxiety of the vocational secondary school
students. These results are in line with (Fitriana, Firman, & Daharnis, 2018) They showed that CBT
counseling group setting is effective in overcoming student social anxiety. The results of this study can be
used as one of the strategies in overcoming the students' social anxiety. Zakiyah's study (2014) about
overcoming anxiety and depression through CBT, showed that CBT is effective in reducing anxiety and
depression. Social Anxiety in Obese Adolescent Girls was successfully overcome with CBT group
counseling (Duana & Hadjam, 2012) and the patient's sleep quality due to severe anxiety could be
improved through relaxation exercises (Sudiarto, Suwondo, & Nurrudin, 2015).

Behavioral rehearsal as part of CBT has some advantages like the exercises by imitating deep
breathing behavior can be done in a group under set situations, and the assignments can be conducted
independently so that students can also practice do it at home with a more comfortable and relaxed
atmosphere. (Maharani & Hayati, 2020).

Breathing exercise is also usually practiced through yoga to overcome the anxiety of pregnant
women (Maharani & Hayati, 2020). Besides that, deep breathing intervention can ameliorate the 'tension -
anxiety 'and fatigue in patients with gynecological cancer undergoing adjuvant chemotherapy (Hayama &
Inoue, 2012).

Finally, the behavioral rehearsal technique through deep breathing exercises can be a solution for
students in overcoming the problem of social anxiety. However, teacher guidance and counseling had the
main role in overcoming social anxiety through the implementation of the behavioral rehearsal technique.

Conclusion

The implementation of behavioral rehearsal techniques in a group setting was conducted through
exercise or warming up breathing during 3 (three) sessions. In the pretest, the research showed that the
social anxiety level of students in the experimental group was in the high category, and the control group
was in the medium category. While the posttest of the experimental group was in the very low category
and that of the control group was in a low category. Thus, the social anxiety problem faced by students
showed significant changes after the treatment. This research indicated that there are significant differences
before and after the application of rehearsal behavior techniques. Breathing warming up exercises to
change inappropriate behavior does not only work for patients but can also overcome students’ anxiety in
doing social interaction at school.

For educational institutions, behavioral rehearsal techniques should be introduced especially for
students experiencing social anxiety problems. Finally, the findings are expected to contribute to other
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future studies about behavioral rehearsal techniques for personal problems faced by students, especially
social anxiety.
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Abstract

While there are many consistent results regarding the altruism — empathy relationship,
starting with the empathy-altruism hypothesis (Batson, 2008) and its confirmations or
criticism, there is one specific aspect of empathy that has not often been associated with
generosity: active listening. Our research hypothesizes that sharing one’s attention in an
empathic way (active-empathic listening) might be a skill linked to a person’s generosity. A
linear regression established that self-reported altruism (SRA) could statistically significantly
predict someone’s active-empathic listening skill (AELS), F(1, 96) = 28,965, p = .0001 and
that SRA accounted for 22,4% of the explained variability in AELS. The results confirmed
the initial claim and may have an impact in counseling practice, in career decision-making
or in other studies on prosocial behavior.
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Introduction

Active listening is defined by the International Listening Association (ILA; 2012) as “the process of
receiving, constructing meaning from and responding to spoken and/or nonverbal messages”. Active
listening emerges from Rogers’ conceptualization of empathic listening (Orlov, 1992), while active-
emphatic listening is conceptualized as a type of listening important to relational and individual well-being
(Bodie, 2011). Rogers formulated empathic listening as a psycho-therapeutic technique, manifested by
unconditional acceptance and unbiased reflection of a client’s experience. Researchers in interpersonal
communication point out active-empathic listening (AEL) as the “active and emotional involvement of a
listener that can take place in at least three key stages of the listening process” (Bodie, 2011; Drollinger,
Comer, & Warrington, 2006). AEL’s sensing stage is measured concearning the sensitivity to the
emotional needs of a speaker and manifests in the listener attending to both the implicit and explicit
aspects of others’ messages. The Processing stage of AEL refers to acts such as remembering,
understanding, and comprehending conversational content and also integrating speaker’s talk into a bigger
picture. The Responding stage would be recognized by the use of verbal and nonverbal back-channeling
and more extended responding, like question asking active attention. (Bodie, Gearhart, Denham, &
Vickery, 2013)

While demonstrating AELS validity within the interpersonal domain, Bodie concludes that “Now
that a scale exists to measure AEL, the crucial task is to go about conducting research to discover what
specific behaviors and traits are indicative of AEL.” (Bodie, 2011). Not much research has been done in
this direction, except an attempt to identify whether the Big-Five has predictive influences on
communication competences of active-empathic listening (AEL) and assertiveness (Sims, 2017). Sims
found out that Agreeableness and Openness highly predict AEL while a study run by Oda et. al linked
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agreeableness to altruism only toward friends/acquaintances, and openness to altruism only toward
strangers (Oda et al., 2014). Even so, the results of the two studies raise hypotheses regarding a possible
link between AEL and altruism.

As a specific prosocial behavior, altruism has raised many research questions and hypotheses that
contributed to a puzzling picture of the concept. Moreover, specific associations with other constructs, like
empathy started various debates on whether altruism could be taught, enforced or enhanced. Of course,
practical and social implications are to be considered.

Juxtaposing altruism with egoism, Batson (Batson, 2008) defines it as a “motivational state with the
ultimate goal of increasing another’s welfare”, distinguished from altruistic behavior, acting morally and
helping to gain internal rather than external rewards. Other researchers are considering altruism as a
driven behavioral response in social interaction, having empathy as a key motivator for altruistic behavior.
In most psychological research, altruism is demonstrated through prosocial behaviors, which can be
measured via self-report scales or through personality measures (Filkowski, Cochran, & Haas, 2016)

However, the psychological factors that drive from and toward altruistic behavior have been poorly
understood despite huge psychological research. Last decade research has established a close link between
altruism and empathy, as the capacity to share the feelings of another. Klimecki, Mayer, Jusyte, Scheeff
and Schonenberg (Klimecki, Mayer, Jusyte, Scheeff, & Schonenberg, 2016) underlined some connections
between meta-analytic evidence from psychology and the Adam Smiths’s historical postulate on empathy-
altruism link by showing how empathic states and traits might predict altruistic behavior. More recently,
researchers in evolutionary psychology have suggested that in both humans and animals, empathy has
evolved to promote altruism towards others in need, pain, or distress(de Waal, 2007). To provide more
evidence for the healthcare professions, specifically in counseling, more studies were run on the empathy-
altruism hypothesis, finding a significant association between the two (Burks, Youll, & Durtschi, 2012;
Huber & MacDonald, 2012; Klimecki et al., 2016; Persson & Kajonius, 2016). One aspect to consider here
is the way the altruism is measured in the mentioned research. The cited studies used mostly economical
games, like the Dictator Game (DG) scenarios to assess altruistic behavior (Behavioral paradigm). But one
recent comparative study found no association between the self-reported altruism, measured with scale and
so-called manifest altruism, measured with DG (Dana Bucut & & Marcu, 2016).

We have chosen to use in this study the self-reported scale for measuring altruism, as it is compared
to some other self-report construct, the active-empathic listening. As altruism is a concept about giving a
personal resource to another or sharing it with another person, we may consider any of the situations
involving such acts, like giving time, attention or ...both. This less investigated aspects of giving we
consider as equally important as the material resources involved in generosity. In this particular case, we
hypothesized that active listening, as an act of sharing attention is consistently associated with altruism,
both measured on a self-rating scale. Moreover, we hypothesize that self-reported altruism (SRA) could
statistically significantly predict someone’s active-empathic listening skill.

Method

To test whether our active-empathic listening - altruism hypothesis confirms, we conducted a
correlational study in which we compared the scores at AELS (Active-Empathic Listening Scale) with
those from SRAS-DR (Self-Report Altruism Scale Distinguished by the Recipient).

The Active-Empathic Listening Scale (AELS) was originally developed by Drollinger et al
(Drollinger et al., 2006) to assess effective versus ineffective listening for customers. Bodie (2011) adapted
the 11-item scale to a more general social context, to measure active-empathic listening across three
dimensions: sensing (n = 4), processing (n = 3), and responding (n = 4).

“Sensing refers to a listener's ability to understand the relational aspects of speech.
Processing, the cognitive aspect of listening, involves attending to, comprehending,
receiving, and interpreting messages. Responding measures the perception of the
behavioral output of listening including verbal and nonverbal feedback”. (Bodie, 2011)
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The scale can capture self-reported Active-empathic listening from a conversational partner, as well
as ratings from trained coders. (Bodie, 2011). Self-Report Altruism Scale Distinguished by the Recipient is
a 21-item scale, who evaluates altruism and the frequency of altruistic behaviors toward various recipients
(family members, friends or acquaintances, strangers) in daily life (Oda et al., 2013). The scale has been
adapted on the Romanian population in 2015 (Marcu & Dana Bucuta, 2016). A total of 101 participants
(mean age = 21.36 years) completed the two scales, after the initial informed consent. Participants were
first-year undergraduates in Psychology with little or no knowledge of experience in counseling. No other
special conditions have been necessary for application.

Results and Discussions

The descriptive data showed an approximately normal distribution for each of the two variables (the
data are little skewed and kurtotic, for both scales). As most statistical tests assume that data are normally
distributed, we run an outlier identification before the data analysis. The Shapiro-Wink test for normality
show a significant difference from normality for the SRAS-DR scale). We assumed that our data are
approximately normally distributed, in terms of skewness and kurtosis.

Table 1 Normality tests for the two variables (active-empathic listening and altruism)

Tests of Normality
Kolmogorov-Smirnov* Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
AELS 066 98 ,200 ,983 98 ,241
SRAS 056 98 ,200 ,989 98 ,594
a. Lilliefors Significance Correction
*, This is a lower bound of the true significance.
AELS SRAS

Fregquency
Fregquency
~
} -

T\\ | .

AELS SRAS

Figure 1. Frequency distribution of the two variables: AELS_TOT = Active- Empathic Listening Scale,
SRAS_DR_TOT - Self-Reported Altruism Scale

A Pearson correlation test was runned, showing a significant association between the active-
empathic listening and self-reported altruism: r(98) = +.481, p < .01, two-tailed.
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Table 2. Correlation between active-empathic listening and altruism

Correlations
AELS SRAS

AELS Pearson Correlation 1,000 481"

Sig. (2-tailed) ,000

N 98,000 98
SRAS Pearson Correlation ,481™ 1,000

Sig. (2-tailed) ,000

N 98 98,000

** Correlation is significant at the 0.01 level (2-tailed).

Notes: AELS = Active-Empathic Listening Scale, SRAS — Self-Reported Altruism Scale.
** p <0.01 (2 — tailed)

Regression Analysis

Regression analysis was run to determine if self-reported altruism predicted active-empathic listening. The
regression analysis revealed that self-reported generosity significantly predicted active-empathic listening
(or attention-sharing with another person), explaining 22,4% of the variance (R2 =0.32, adj R2=0,224,
F(1,97) = 28,97, p < 0.001).

The two variables were also tested for independence. The Durbin-Watson test value (1, 711) is
between 1.5 and 2.5 and therefore the data is not autocorrelated.

Table 3 Regression analysis

Model Summary®
Model R R Square Adjusted R Square Std. Error of the Durbin-Watson
Estimate
1 ,481° ,232 ,224 9,31867 1,711
a. Predictors: (Constant), AELS
b. Dependent Variable: SRAS

ANOVA®
Model Sum of Squares df Mean Square F Sig.
1 Regression 2515,219 1 2515,219 28,965 ,000
Residual 8336,413 96 86,838
Total 10851,633 97
a. Predictors: (Constant), AELS
b. Dependent Variable: SRAS
Coefficients®
Model Unstandardized Standardized t Sig. Correlations Collinearity
Coefficients Coefficients Statistics
B Std. Beta Zero-  Partial Part  Tolerance VIF
Error order
1 (Constant) 35,461 7,949 4,461 ,000
AELS 7,570 1,407 ,481 5,382,000 ,481 ,481 ,481 1,000 1,000

a. Dependent Variable:
SRAS
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Collinearity Diagnostics®

Model Dimen-sion Eigenvalue Condition Index Variance Proportions
(Constant) AELS
1 1 1,993 1,000 ,00 ,00
2 ,007 16,829 1,00 1,00

a. Dependent Variable: SRAS

Notes: AELS = Active- Empathic Listening Scale, SRAS — Self-Reported Altruism Scale.

O Observed
—Linear

7,00

6,007

5,007

4,004 (]

(o]

3,00

2,00 T T T T T T T
50,00 60,00 70,00 80,00 90,00 100,00 110,00 120,00

SRAS

Figure 2. Mean increase of self-reported altruistic behavior (SRAS) predicted mean increase of active-
empathic listening (AELS), n = 98.

Conclusions

Like some big-five traits were identified as predictors for AEL (Sims, 2017), we pointed out self-
reported altruism as another possible predictor for this interpersonal skill. Conceptualization of AEL
received the dimension of attention-sharing in the present study, as in interpersonal relationships, sharing
is considered a prosocial behaviour defined by the joint use of resources or space. Attention-sharing was
considered non-material resource, but also finite and costly for the giver and it was measured by the active-
empathic listening scale, providing insightful results in the relationship with the self-reported altruism. The
data confirm the altruism-active listening link hypothesis, which can expand the prosocial behavior
description, in human interactions. The study’s findings show that altruism, measured by a self-reporting
scale, is a predictor for active listening (or attention-sharing). Data is complementary to previous work
results, which observed powerful associations between empathy and altruistic behaviour in economic
games (Klimecki et al., 2016), altruistic behaviour and big five traits (Oda et al., 2014) or personality traits
and AEL (Sims, 2017). Therefore, our findings extend previous evidence on the relationship between
empathy and altruism showing that the amount of self-reported altruism strongly predicts how strong the
active-empathic listening skills one can have.
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Abstract

Pastoral counselor performance is considered to impact on client wellbeing. The
performance of pastoral counselors refers to their performance in doing counseling. This
article explores performance of pastoral counselors and strategies to improve it. The author
examines the concepts and factors that contribute to performance of counselors. Previous
research on performance is reviewed. Based on this review, the author elaborates some
strategies that can help pastoral counselors improve their performance in carrying out
pastoral counseling.
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Introduction

Pastoral counseling plays an essential role in assisting individuals to improve their lives. This special
ministry allows pastoral counselors to fully concern with the total wellbeing of clients and encourage them
to become a whole person (Lartey, 2002; 2003; Magezi, 2016). Clinebell (2011) expressed that pastoral
counseling is a valuable tool that can transform and inspire people to nurture their life journeys. It is a
ministry of healing, sustaining, guiding, and reconciling with persons who are distressed whose troubles
arise in the context of ultimate meaning and concerns (Clebsch & Jaekle, 1994; in Woodruff, 2002; in
Jacobs, 2004).

Pastoral counseling is a unique form of psychotherapy because it uses both spiritual resources and
psychological understanding to facilitate clients in coping constructively with their life problems.
American Association of Pastoral Counselors (in Woodruff, 2002) clearly explained the uniqueness of
pastoral counseling by stating that “pastoral counseling is a unique form of counseling which uses spiritual
resources as well as psychological understanding for healing and growth. It is provided by individuals who
are not only mental health professionals but also by persons who have had in-depth religious and/or
theological training”. Consequently, pastoral counseling as a process to facilitate the growth of clients can
only be conducted by person who have had both theological and psychological training.

Cortes (in Sierra, 2014) stated that pastoral counseling is a process in which counselors facilitate
clients to manage constructively their conflictual situation. It is a special ministry to help people deal with
their experiences of living (Clebsch & Jaekle, 1994; Gill-Austern, 2003; Woodruff, 2002; Allen, 2014).
Pastoral counseling is about giving attention to nurture and empower people to live abundantly (Yeo,
2008; Clinebell & McKeever, 2011); to help people find possible solutions to acquire the balance of life in
relation with God, with others, and with the social environment (Malureanu, 2013; 2014).

Clinebell (2011, in Agilkaya-Sahin, 2016) stated that the task of pastoral counseling is to help people
cope with their problems, realize personal possibilities, and remove the obstacles that hinder them from
establishing satisfying relations. Pastoral counseling helps people to cope with carrying the burden and
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responsibility of problems, to develop personal possibilities, to establish constructive relations, and to make
their relationship with God more meaningful. Pastoral counselors help assess and treat people who prefer
psychotherapy that reflects their spiritual beliefs (Sigmund, 2002). In other words, pastoral counseling
focuses on the promotion of both psychological and spiritual wellbeing. Pastoral counseling deeply
incorporates both psychologicaly and religious rescources so that people who seek counseling have the
benefit of spirituality and psychotherapy (Bartoli, 2007; Latini, 2009). Pastoral counseling encompasses
theology, faith, and psychotherapy assisting people with addressing a variety of socio-emotional and faith-
related problems (Stansbury, Harley, King, Nelson, & Speight, 2012).

The integration of theological and psychological discourses forms the uniquness or the identity of
pastoral counseling (Foskett & Lynch, 2001; Woodruff, 2002). Snodgrass (2015) clearly called pastoral
counseling as bilingual because pastoral counselors are trained in both theology and psychology. Pastoral
counseling is seen as the interdisciplinary use of theology and psychology (Browning, 1985). Pastoral
counselors attempt to hold together both scientific and subjective accounts of human existence, which will
benefit through a clinical, ethical, and professionaluse of spiritual resources (Richards & Bergin, 2005).

There are many factors affecting all counselors and other professionals to perform professionally
their tasks, one of which is commitment. Commitment is an essential aspect that can affect one’s
performance in any fields, including in the pastoral counseling profession. It is believed that someone who
has high commitment also has high performance (Beer, 2009). In other words, this can be interpreted that
an increase in commitment will lead someone to an increase in his/her performance.

The meaning of the term commitment is understood differently by experts. Fink (1992) and Beer
(2009), in the context of organization, explains that employee commitment is a key factor that affects
performance. Fink (1992) described commitment as an attitude that develops from a process called
identification, which occurs when one experiences something, someone, or some idea as an extension of
oneself. According to Firestone and Pennell (1993) commitment is a psychological bond or identification
of the individual with an object that takes on a special meaning and importance.

The concept of commitment to counseling is important for all counselors, including pastoral
counselors as stated by Dollarhide (2003) that counselors must have a strong commitment to carrying out
counseling. Commitment to pastoral counseling is a crucial factor that contributes to the performance of
pastoral counseling. The higher the commitment of pastoral counselors, the better the performance of
pastoral counselors in doing counseling. Commitment to pastoral counseling is referred as the degree to
which pastoral counselors want to be engaged in doing counseling. This is reflected through their
motivation and involvement to exert their efforts in providing effective counseling. Commitment to
counseling gives counselors the responsibility to explore constantly new way of counseling, to work and to
improve professional skills, knowledge, and counseling abilities. To be a pastoral counselor means that
counselor is required to have strong commitment to organization where he / she works, commitment to
pastoral counseling profession, and commitment to the welfare of his / her client.

Counselors need to evaluate periodically their performance. In the school context, Studer and
Bundy (2013) stated that counselor evaluation is a critical component to enhance the positive effect that
the counselor and the counseling program have on clients (Studer & Bundy, 2013). Further, Studer and
Bundy (2013) explained that the evaluation of counselors’ performanceis done based on a job description
of their tasks and responsibilities.

The purpose of this article is to explore performance of pastoral counselors and strategies to
improve it. This study will hopefully contribute positively both to the development of the science and to
the community.

Discussions

Performance

Pastoral counselors facilitate counseling services for individuals with the aim of promoting the total
wellbeing development. Pastoral counselors provide both individual and group counseling for clients. To
professionally implement their task, pastoral counselors are required to possess skills and beliefs and ability
to use those skills effectively in which Bandura (1994) reffered as self-efficacy.
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Studies on performance both theoretically and empirically have been carried out, but the
understanding of the notion of performance has not yet been agreed upon by experts. This is indicated by
the existence of various notions of performance. According to Motowidlo and Van Scotter (in Aboazoum,
Nimran, & Mulsadieq, 2015) performance is the expected organizational value of different behaviors that
are shown by employees all the time. Borman and Motowidlo (in Aboazoum, Nimran, & Mulsadieq,
2015) distinguish two forms of work performance: task performance and contextual performance. Task
performance is related to the job description and involves transforming something in goods and services.
While contextual performance refers to the behavior of employees who contribute to the effectiveness of
the organization through its impact on the work context psychologically, socially, and organizationally.

It is recognized that literature review of pastoral counselor performance in particular is still lacking
when compared to other fields, for example in organizational context. Many studies on performance are
found in the organizational contexts that conclude performance as the level of success of individuals in
completing their work. Mathis and Jakson (2010) stated that performance is essentially related to what
employees do or do not do in carrying out their work. Stewart and Brown (2010) described performance as
the contribution that individuals contribute to the organizations. They classify three main performance
dimensions: task performance, citizenship performance, and counterproductive performance. Task
performance is behavior that contributes directly to the production of goods and services. Citizenship
performance is behavior that contributes to the positive organizational environment both socially and
psychologically, such as helping other employees, giving constructive suggestions on how to improve the
organization. Counterproductive performance is behavior that harms the organizationsuch as destroying
property, taking unauthorized work breaks, and threatening violence toward coworkers.

Borman and Motowidlo (in Aboazoum, Nimran, & Mulsadieq, 2015) explained that task
performance is related to the description of tasks performed by individuals. In the school setting, the
performance of school counselor is evaluated by their performance in managing guidance and counseling
program including tasks for planning, designing, implementing, evaluating, and enhancing guidance and
counseling (Cobia & Henderson, 2007; Gysbers & Henderson, 2012). In the pastoral context, pastoral
counselors are evaluated based on their main task in integrating both spiritual and psychological elements
in doing counseling as their uniqueness that distinguishes them from other general counseling.

Performance Evaluation

One of the aspects of developing the dimension of professionalism in the implementation of counseling
services is about performance evaluation that needs to be conducted periodically based on a job description
that is a result of mutually agreed-upon tasks and goals (Cobia & Henderson, 2007; Gysbers & Henderson,
2012; Studer & Bundy, 2013). In the school counseling context, counselors’ performance needs to be
evaluated to improve their implementation and the impact of counseling program towards the students
and to provide for communication among counselors, guidance program staff leaders, and school
administrators (Gysbers & Henderson, 2012). The evaluation includes counselors’ ability to plan, deliver,
and evaluate counseling program (Cobia & Henderson, 2007). While pastoral counselors’ performance is
evaluated to not only improve their incorporating psychological understanding and spiritual resources but
also the impact of counseling towards the welfare of clients.

Factors That Contribute to Performance

Performance is influenced by many factors. According to Mathis and Jackson (2010), performance is
influenced by individual ability, the level of effort spent, and organizational support. Performance is seen
as a function of ability, effort, and organizational support. Performance is determined by the individual
internal dimensions of ability and effort and external factors. Increasing or decreasing performance is
influenced by the interaction of these factors.

Performance is also influenced by satisfaction and dissatisfaction factors at work. Someone who
feels happy and satisfied with his or her work is assumed to be able to bring good and optimal work
performance. Conversely, someone's displeasure and dissatisfaction with his or her duties and obligations
affect the work performance of the individual concerned. Research conducted by Aboazoum, Nimran, and
Musadieq (2015) shows that job performance and job satisfaction have a positive and significant
relationship. Similar research was also conducted by Almutairi, Moradi, Idrus, Emami, & Alanazi (2013)
showed that there is a positive relationship between job satisfaction and job performance. The results of
research on job satisfaction and job performance can be interpreted that an increase in job satisfaction will
lead someone to an increase in work performance.
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Studies on performance

Study on performance has been conducted either in the area of general counseling or in the pastoral
context. In the context of general counseling, Little, Packman, Smaby, and Maddux (2005) investigated
about the counselor performance and their counseling skills. This study concluded that students who
underwent the experimental group Skilled Counselor Training Model (SCTM) had better counseling skills
than the control group who did not follow the SCTM. This shows that counselor performance is closely
linked with the counseling skills. Similar study was conducted by Schaefle, Smaby, Maddux and Packman
(2007) in which they attempted to explore about the performance of counseling skills training based on the
theory by looking at the actual counseling sessions. Results showed that there was a positive relationship
between a counselor with the counseling skills and counseling performance.

The next study was conducted by Jaafar (2011) to determine the counseling performance among
trainee counselor in Malaysia. The study showed majority of respondents have moderate score in their
overall counseling performance (86%), 14% of them got the high score in their counseling performance,
and no respondent got low score in their counseling performance. However, the author recommended that
counselor educators still need to give some more effort to ensure that trainee counselor can perform their
task in an excellent way.

Lambert (2003; in Leibert, 2011) developed a model of counseling factor that contributes to
counseling outcomes. One of the factors is about the use of models or techniques in counseling. The use of
appropriate counseling model or technique in accordance with the client’s conditions allows for
transformation in the counseling process. When orientation and technique are congruent with client
worldview, skills and resources, it is more likely that agreement of goals and tasks of treatment are secured
(Leibert, 2011).

The study by Schaefle, Smaby, Maddux and Packman (2007) on the performance of counseling
skills training based on the specific theory showed that there was a positive relationship between a
counselor with the counseling skills and counseling performance. While research conducted by Tsikati
(2018) on the factors contributing to effective counselling servicesindicated that counselor training
contributes most to effective counselling services. Counselor training is responsible for effective
counselling. The author recommends that counselors must receive training in order to provide effective
counselling services to their clients.

Study carried out by Madlambayan (2017) aimed to describe students’ perceived level of importance
and performance of school counselors’ roles and functions. Students were asked to rate the importance of
school counselor roles and functions and then rate their school counselor’s performance based on the same
roles and functions. Results of this study revealed that participants perceived all counseling and non
counseling functions as very important. Participants also perceived their school counselors demonstrate
very good performance on all roles and functions with the exception to the role of school counselor as
advocate for their personal/social development. The author recommended that counselors should
concentrate on their roles and functions which are very important for students.

Haron, Jaafar, and Baba (2010) studied about the influence of school climate towards counselor’s
self-efficacy. This study aims to specify whether there is any influence of school climate towards
counselor’s self-efficacy. The result shows there is a significant relationship between school climate and
counselor’s self-efficacy. The results of this study can also be used to enhance performance in secondary
school counsellor effectiveness through guidance and counselling services provided to students in
secondary schools.

In the pastoral counseling context, Young, Griffith, and Williams (2003) investigated about the
integral role of pastoral counseling by African-American clergy. The authors investigated about how the
clergy understood and carried out any pastoral counseling work. The results showed that many of the
respondents reported having and maintaining specialized education for their counseling work, which they
described as including both spiritual and psychological dimensions. This study concludes that African-
American urban ministers functioning as pastoral counselors constitute an engaging and useful group with
experiences and skills that can be tapped by interested secular professionals.

Another research wasconducted by Nyandoro (2010) about assessment of counseling skills among
the Roman Catholic priests in Masvingo Diocese-Zimbabwe. The result confirmed that there was some
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lack of counseling skills among the clergy. This study indicated that the clergy had pastoral skills but no
theoretical base in secular and scientific skills that were needed to blend with pastoral skills. The author
recommended that the clergy be well trained in both psychological and pastoral counseling skills.

Strategies to Improve Performance

On going improvement of counseling performance is a critical component for all counselors. Pastoral
counselors are called to address the particular psychological and spiritual needs of client by incorporating
those aspects, but this can be harmful to clients if the counselors had no adequate skills. The emerging
question for counselors is how to improve their performance. Some strategies that can enable counselors to
enhance their performance are discussed.

Professional Development

Professional development, as viewed as gaining knowledge and skills by keeping up-to-date clinically,
managerially, and professionally (Parboosingh, 1998), is the main strategy for counselors to continually
strengthen their performance in counseling practice. Ronnestad, Orlinsky, Schroder, Skovholt, and
Willutzki (2018) described professional development of counselors as changes in the skillfulness, attitudes,
coginitive capacities, emotional and interpersonal functioning and vocational identity of professional
counselors. Professional development is considered as an essential tool for enhancing counselors’ content
knowledge and developing their counseling practice in order to do counseling to a high standard as
professionally required by the profession. Continuing professional development aims to increase
professional expertise, professional competence and individual wellbeing as well as to increase the
competitiveness and effectiveness of organizations and professions (Collin, Van der Heijden, & Lewis,
2012). Professional development enables counselors to measure not only their current competence to do
counseling but also to measure their commitment to expanding their expertise and the boundaries of the
body of knowledge, skills and experience of the profession of counseling as a whole (Crockett, 2007, 2010).

Professional development is essential in any profession including in pastoral counseling. Continuing
professional development is a core element for all professionals as suggested by Eraut (in Neary, 2016))
that professionals must engage in continual learning to support their professional practice. This supported
the idea of considering continuing professional development as a moral duty and part of ethics that frame
professional practice. Mulvey (in Neary, 2016) expressed that embracing continuing professional
development challenges practitioners to take responsibility for their professional actions.

Pastoral counselors are required specific knowledge, training, and skill in order to perform
counseling professionaly. Hence, pastoral counselors need to engage in professional development that
enables pastoral counselors to work to a high standard by maintaining and updating their skills and
knowledge to ensure they can meet new challenges and improve on existing methods (Crockett, 2007,
2010). It can be done through further education or training, professional work-based activities, self-directed
and informal learning, personal activities outside work, courses, seminars and conferences (Crockett, 2007,
2010).

Nyandoro (2010), in his study about assessment of counseling skills among the Roman Catholic
priests in Masvingo Diocese-Zimbabwe to examine the competence of the clergy, recommended that the
local clergy (pastoral counselor) needs to be well trained in both psychological and pastoral skills in order
to increase their performance in doing pastoral counseling. Pastoral counselor needs to be aware of having
sufficient knowledge and skills in pastoral counseling. Sufficient knowledge and skills in pastoral
counseling requires pastoral counselors to have training not only in theology, biblical studies, ethics, and
church history but also in psychological and counseling as well. It is not adequate for counselors to be
called as pastoral counselors without understanding and practicing all dimensions into their practice. The
practice of pastoral counseling is by its very nature an inter-disiplinary activity which includes theology,
biblical studies, psychology, sociology, anthropology, cultural studies and other social sciences (Lynch,
2002). Skilled pastoral counselors should integrate all those aspects in their pastoral counseling practice,
because the failure to integrate those dimensions in pastoral counseling indicates that the pastoral
counseling has lost its identity and uniqueness (Benner, 2003; in Pedhu, 2019).

Integration of religion/spirituality into the therapeutic practice indicates that pastoral counselors
have shown their awareness of client’s religious beliefs and background. In pastoral counseling activity,
addressing the issue of spiritual is essential. Effective counseling has to address not only the body and the
mind, but also the spirit. Counselors can help their clients access spirituality as a strength including
spiritual strivings, knowledge, experience, practices, relationships, and coping methods. It is no doubt that
Pargament (2007) has already made a very rich contribution to the understanding of how to integrate
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spirituality into psychotherapy. He (2007) argues that sirituality is an extraordinary part of the ordinary
lives of people. According to Pargament (2007) spiritual assessment in counseling not only provides useful
information for the therapist, but also opens the door to future discussions to openly talk about religious
and spiritual life in therapy activity.

The involvement of spiritual elements in counseling requires a firm commitment of counselors to
the values of the individual and especially to the values acting for the benefit of the client subjected to a
therapeutic approach. At the same time, therapists or counselors are required to have competencies in
working with values. West (in Nyandoro, 2010) demonstrated the importance of counseling skill when he
wrote that they are like “a laboratory for integrating psychology, theology, and social sciences”. Pastoral
counselors should have a deep knowledge and skills in integrating theological understanding with
psychological insight (Woodruff, 2002).

Developing Counseling Competencies

Pastoral counseling is significantly different from any other counseling professions. Benner (2003, in
Pedhu, 2019) stated that pastoral counselors are the only professionals who have training in systematic
theology, biblical studies, ethics, and church history. Pastoral counselors have to integrate both
psychological and spiritual rescources in their counseling practice. The failure to integrate those elements
indicates that the pastoral counseling has lost its identityand uniqueness (Benner, 2003, in Pedhu, 2019).
Pastoral counselors should have counseling skills both in psychology and spiritualitynecessary for making
adequate therapeutic progress. In terms of general counseling, Cormier and Hackney (2008) explained
counselors should be able to use different counseling skills, ranging from the basic and simple to more
advanced and complex levels in the counseling profession. Counselors need to equip themselves with a
variety of strategies and interventions to work with clients (Cormier, 2016). Pastoral counselors need the
skills to recognize and assist those who come for counseling. Pastoral counselors need to increase their
performance by continually developing their counseling competencies both in psychology and spiritual.

American Association of Pastoral Counselors (in Woodruff, 2002) defines pastoral counseling as a
unique form of counseling using spiritual resources as well as psychological understanding. It means that
pastoral counseling is provided by counselors who have both in mental health and theological/spiritual
training (Woodruff, 2002). Therefore, pastoral counselors must learn to be skilled in the methodology of
both psychology and theology (Hunsinger in Malureanu, 2014) in order to be effective in doing counseling.
Pastoral counselors should have adequate skills and knowledge in carrying out their pastoral tasks. Oates
(in Nyandoro, 2010) expressed that pastor as counselors should have adequate counselling skills due to
their involvement in counseling people. Pastoral training alone without formal counseling qualification is
not adequate to address counseling issues (Kurebwa, Matyatini, & Wadesango, 2014). To do pastoral
counseling professionally is required to have both pastoral training and counseling skills.

The uniqueness of pastoral counseling is about the integration of religion/spirituality in counseling
intervention. To provide this unique type of counseling ministry, the integration of pastoral and clinical
identities seems to be an essential component in pastoral counselors’ professional identity development
(Cheney, 2018). Pastoral counselors are demanded to integrate those elements in order to be called as
pastoral counseling. Oakes and Raphel (2008, in Walker, Scheidegger, End, & Amundsen, 2012) stated
that in order to integrate religion/spirituality into counseling interventions, pastoral counselors need to
develop competency in assessment of clients.

Performance Evaluation

To better understand the effectiveness of pastoral counseling, it is important for pastoral counselors to
evaluate their performance that refers to the effectiveness with which job occupants execute their assigned
tasks as defined by Borman and Motowidlo (1997). Therefore, pastoral counselors need to evaluate
themselves continuously in performing pastoral counseling to identify their strengths and weakness. The
more pastoral counselors evaluate their performance through both self-evaluation and professional
evalution by professionals, the higher the chance of their success in helping clients.

Performance evaluation is the process of analyzing on counselors’ own skills, personal strengths and
limitations. Awarenes in these areas will enable pastoral counselors to get involved in professional
development in order to increase their counseling performance. Study conducted by Madlambayan (2017)
revealed that counselors should enhance their performance on certain roles and functions based on the
evaluation of client.
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The assessment of counseling performance is important for several reasons. Counseling is to help
individuals, but sometimes it is harmful to individuals, for example, if the counselor had no skills. Loesch
(in Jaafar, 2011)) asserted that the performance of the counselor should be assessed to ensure that the best
counselor will be produced from universities so that counseling services provided to clients will benefit
them. For assessment purposes, counselors can use reliable and valid assessment tools to evaluate their
performance (Tate, Bloom, Tassara, & Caperton, 2014). This idea also supported by Kerl, Garcia,
McCullough and Maxwell (2002), whom insisted that counselor educators have to evaluate trainee
counselor to ensure they meet the minimum professionally accepted standards of practice.

Supervision

Study investigated by Nyandoro (2010) on assessment of counseling skills among the Roman Catholic
priest showed that there was some lack of counseling skills among the clergy and he recommended a
thorough training and supervision in pastoral counseling. Supervision is an essential and demanding
activity to all mental health profession including pastoral counseling (Norcross & Popple, 2017).
Supervision is an integral part of counseling practice and it is central to both counselor education and to
the ongoing professional development of all counselors (Ward & House, 1998). It is an ongoing process of
support for counselors to monitor, develop and refine their skills (Bernard & Goodyear, 2014). Within
supervision, pastoral counselors can enhance their skills and knowledge base, ensure responsible and
ethical practice and monitor their self-care and professional competence. It is an educational process in
which the supervisor and the supervisee can learn from each other about themselves (Hill, 2001).

Pastoral counseling, like any other professions, requires counselors to become more qualified and
professional inperforming their jobs. Involvement in supervision service can be an effective way to enhance
the performance of counselors (Carroll, 2007). According to Inskipp and Proctor (2001:1) supervision is “a
working alliance between the supervisor and counsellor in which the counsellor can offer an account or
recording of her work; reflect on it; receive feedback and, where appropriate, guidance. The object of this
alliance is to enable the counsellor to gain in ethical competence, confidence, compassion and creativity in
order to give her best possible service to the client”. Kofler and Cosgrave (1994, in Pedhu, 2019) explained
that supervision helps counselors reflect on how they do their work and the issues they are facing in doing
counseling. Supervision helps counselors support counselors’ professionalism and empower their
counseling skills and knowledge (Norcross, 2010; in Pedhu, 2019).

Supervision provides an avenue to encourage counselors focus on better understanding of both the
client and themselves (Gabbard & Wilkinson, 2000, in Pedhu, 2019). Supervision is an educational process
in which the supervisor and

the supervisee reciprocally learns about themselves and each other (Hill, 2001). Supervision
provides coaching, assists individuals to identify major and minor strengths, keeps counselors refining
skills and enlarging the repertoire of clinical responses and intervention, and keeps pastoral counselors
focusing on spiritual/theological integration (Woodruff, 2002).

Consultation

Similar to supervision, pastoral counselors are able to have consultation with a colleague, especially with a
senior and experienced counselor. Pastoral counselors can gain new insights related to counseling cases
they are facing through consultation. Consultation of a counseling case to a colleague helps counselors get
a meaningful feedback which is useful for counseling practice (Pedhu, 2019).

Conclusion

Pastoral counseling plays an essential role in helping individuals improve their lives
comprehensively. Pastoral counselors are concerned with the total wellbeing including mental, physical,
emotional, spiritual, and social by incorporating both dimensions of spiritual and psychological.

Pastoral counselors should be aware of how to improve their performance due to its impact to
clients. It is generally accepted thatpastoral counselor performance are widely considered to impact
positively on client wellbeing as a whole. To maintain the quality of counseling ministry, pastoral
counselors need to evaluate periodically their performance. Pastoral counselors are required to
continuously seek for the most effective strategies to improve their performance in counseling practice.
There are somestrategies that enable pastoral counselors to enhance their performance: professional
development, developing counseling competencies, performance evaluation, supervision, and
consultation.
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Abstract

Learning is the primary task of every student. However, there are many factors responsible
for the success or failure such as anxiety, which is the unpleasant feeling of worry, concern,
and fear. Therefore this study aims to measure students' anxiety levels in learning and
determine efforts to overcome this condition. This is a quantitative descriptive study, with
data collected from 192 students using anxiety instruments. The results showed that most
students' anxiety levels were in the normal category; this is because the majority chooses to
confide in their close friends.
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Introduction

Adolescence is a period of transition from childhood to early adulthood (Copeland et al., 2013). It
comprises of various types of biological, cognitive, social, and emotional changes(Friedman et al., 2016;
Network, 2005). In addition, subjects become more complex and specific as children transition into
adolescence in senior high schools, compared to kindergarten, elementary, and junior schools (Efrila,
2020). At this stage, unresolved problems and pressures experienced by students cause anxiety (Khasanah,
2019).

According to Cranney, Leman, Fergus, & Rowatt (2018), anxiety is not pathological because it
can be a source of strong motivation (Corey, 2015). Low anxiety is a positive effect on student learning
performance and tends to increase learning motivation (Howard, 2020; Yang & Quadir, 2018). In
principle, anxiety is essential as it increases motivation and helps students achieve their set goals. Yanti,
Erlamsyah, Zikra, & Ardi (2013), stated that low-level academic anxiety tends to arouse students’
enthusiasm to study. However, when anxiety is high, it leads to various physical and psychological
disturbances.

Anxiety is a manifestation of mixed emotional processes, which occurs when students experience
feelings of stress, frustration, and inner conflict(Palitz & Kendall, 2020). It is also an unpleasant condition
that includes fear, tension, worry, and confusion. Ifdil et al. (2019) stated that anxiety is one's feelings of
fear or tension in dealing with learning problems. Anxious students think of learning as something that is
not fun. According to Petrowski, Buehrer, Niedling, & Schmalbach (2020)the symptoms of anxiety are
reviewed through three, namely psychological components, such as nervousness, tension, insecurity, fear,
and shock; physiological such as palpitations and cold sweat on the palms(Meriyati, Shaulita, & Turnip,
2018); and social, which is associated with environmental factors in the form of behavior (attitude) and
disturbance, and seclusion(Chardon, Janicke, Carmody, & Dumont-Driscoll, 2016).

Many factors trigger the emergence of anxiety in students; these include: 1) high learning
achievement outlined by the curriculum; 2) non-conducive learning climate; 3) assigning a lot of tasks; and
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4) a strict and unfair assessment system (Megawanti, 2015). According to Kusmaryono & Ulia (2020),
anxiety is also due to the unfriendly, fierce, rude, and less competent teachers' attitude towards students.
The application of strict school discipline that prioritizes punishment, poor climate condition, and limited
learning facilities and infrastructures, also trigger anxiety in students (Lestari, Latief, & Widiastuti, 2013).
Estonanto & Dio (2019) stated that parents' expectation of children's abilitiesis also a contributing factor
(Orji & Oko, 2018; Stoet, Bailey, Moore, & Geary, 2016).

The high intensity of learning anxiety creates various adverse effects on physical and psychological
health. It also tends to affect their academics, thereby leading to low motivation, poor learning strategies,
low self-esteem, negative self-evaluation, difficulty concentrating, and poor health perceptions (Mukhlis,
Triaristina, Wahyudi, Kameliwati, & Putri, 2020; Ramos et al., 2002). The high level of student anxiety
has a negative impact on learning (Chanda & Guha, 2018; Cooper & Brownell, 2020; Downing, Cooper,
Cala, Gin, & Brownell, 2020), academic competition, self-confidence, self-acceptance, and self-concept
(Anderson, 1999; Shabrina & Rachmawati, 2019).

When students experience problems, their psychology tends to respond in accordance with the
brain. These thoughts influences decisions and how to tackle problems(Idris & Idris, 2019). Therefore,
during such situations, efforts such as coping anxiety tend to have a positive influence on the individual
and improve their ability to solve problems, regulate emotions, think more positively and accept oneself
(Mukminina & Abidin, 2020; Simpson, Lincoln, & Ohannessian, 2020). Aysan, Thompson, & Hamarat
(2001), and Kumaraswamy (2013), stated that anxiety is strengthened until it is resolved. Therefore, this
study aims to measure and analyze students' anxiety levels in learning and the efforts made to overcome
this condition.Also, the efforts made by students, school personnel, and parents also play a role in
directing their anxiety to be positive. Similarly, school counselors can make various preventive and
curative efforts through various services to prevent or overcome anxiety in students.

Method

This is a quantitative descriptive study, with data collected from 192 students by measuring their
anxiety aspects and efforts to overcome this condition. The aspects of anxiety measured are the frequency
of participation, unpleasant communication experiences, self-avoidance, self-control, and self-expression.
A total of 75 instrument items were appropriate to use because they were tested valid and reliable. In
addition, the percentage formula was used for data analysis.

Results and Discussions

Figure 1 shows the learning anxiety of high school students in Seberang Ulu 2018/2019 academic
year. The highest is in the normal category at 53.13% and with a frequency of 102 students. This is
followed by a moderate category of 46.88% with a frequency of 90 students, and there isnone in the weight
category.

According to Figure 1, most high school students’ learning anxiety in Seberang Ulu is in the normal
category. This is in accordance with their frequency of participation, unpleasant communication
experiences, self-avoidance, self-control, and self-statements are presented in table 1.

Analysis of learning anxiety among senior high school students | 40
Indonesian Counselor Association (IKI) | DOI: https://doi.org/10.23916/0020200526720



COUNS-EDU o
The International Journal of Counseling and Education Vol.5, No.1, 2020

Student Anxiety Condition 53,13%

46,88%

Hiech Medium Normal

Figure 1: Student learning anxiety level

Table 1 shows that the highest anxiety frequency is in the normal category, with 110 students at
57.29%. The unpleasant communication aspect is in the medium category, with a frequency of 113 at
58.85%. Regarding self-avoidance, it is in the normal category, with a frequency of 116 students at 60.42%.
The highest aspect of student self-control anxiety is the normal category with a 98 at 51.04% frequency. In
accordance with self-statement, students' anxiety was highest in the normal category, with a frequency of
116 at 60.42%. When viewed from the weight category, the aspect of self-statement has the highest
frequency of 7, while the unpleasant communication experience aspect is 5. The self-control aspect is 3 at a
frequency of 2 students, and self-avoidance aspect of one.

Table 1: Aspects of frequency of student anxiety participation

Aspects Category Frequency Percentage

Participation Frequency High 2 1.04
Medium 80 41.67
110 57.29

Normal
Unpleasant Communication High 5 2.60
Experience Medium 113 58.85
74 38.54

Normal
Self-Avoidance High 1 0.52
Medium 75 39.06
116 60.42

Normal
Self-Control High 3 1.56
Medium 91 47.40
98 51.04

Normal
Self-Statement High 7 3.65
Medium 69 35.94
116 60.42

Normal
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Figure 2: Conditions of student learning anxiety based on anxiety aspects

Figure 2 showed that from the five aspects, four had the highest anxiety and in the normal category.
Furthermore, the frequency of participation, self-avoidance, self-control, and self-expression are also in the
normal category. The aspect with the highest anxiety of 113 students is unpleasant communication
experience. When viewed from the category of severe anxiety, self-statements, and unpleasant
communication experiences, a high frequency of 7 and 5 students experience severe anxiety in these

aspects.

Based on the efforts made in overcoming learning anxiety, it is found that the highest choice is
choosing to confide in close friends, as shown in table 2.

Table 2: Efforts made by students in overcoming learning anxiety

Efforts made by students Frequency Percentage
Confide in with close friends 22 11,45 %
Ask alot 20 10,41%
Listen to songs 19 9,89%
Confide with parents 18 9,37%
Repeat the subject matter 17 8,85%
Prayer 17 8,85%
Make a study plan 17 8,85%
Confide with a boyfriend 13 6,77%
Join group study 12 6,25%
Watching TV 12 6,25%
Come to school counselor 10 5,20%
Set playtime 8 4,16%
Confide in brother 7 3,64%
Play at the mall 7 3,64%
Exercise 7 3,64%
Play station 6 3,25%
Confide in the homeroom teacher 4 2,08%
Smoke 4 2,08%
Pour it out by writing 3 1,56%
Playing the guitar 3 1,56%
Staying up late 2 1,04%
Total 192 100%
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Table 2 shows that the efforts made in overcoming their anxiety based on the 5 highest frequencies
are as follows: 22 (11.45%) chose to confide in their close friends, 20 (10.41%) chose to ask questions, 19
(9.89%) listened to songs, 18 (9.37%) confided in parents, 17 (8.85%) repeated the subject, while 10
(5.20%) met the school counselor.

The result showed that student anxiety in learning is in the normal category at 53.13%, with a
frequency of 102. It is also in the moderate category of 46.88%, with a frequency of 90 students, with none
in the weight category. This shows that the level of anxiety is still in the reasonable category and tends to
motivate them to learn. Normal and moderate anxiety levels encourage learning, while high anxiety levels
interfere with it (Daharnis et al., 2019). Elliott stated that low-level anxiety has a positive effect on student
learning performance, while at a high level, it disrupts and worsens their behavior (Elliot & McGregor,
1999).

Under normal or moderate conditions, anxiety is not pathological, because it can be a powerful
motivational force. Yanti et al. (2013) stated that anxiety results from an awareness of responsibility.
Student’s learning anxiety determines their motivation in school (Alizamar et al., 2019; Corey, 2015). In
principle, anxiety is important and tends to increase students' motivation in achieving their set goals.
According to behavioral theory, when students are unable to control anxiety through rational ways, the
ego relies on unrealistic ways(Cohen & Kaplan, 2020). However, when they are able to overcome the
symptoms, these feelings become a source of motivation, and the tense experienced is an incentive to carry
out an activity.

Most student anxiety is in the normal and moderate category where the four aspects with the
highest conditions are aspects of self-avoidance, self-control aspects, and self-expression. One aspect of the
highest student anxiety is in the medium category, with a frequency of 113 students on unpleasant
communication experience. However, 18 students experienced anxiety in the heavy category on the aspect
of self-statement with the highest frequency with 7 students. Unpleasant communication self-control,
frequency of participation, and self-avoidance were experienced by 5, 2, 3, and1 person.

Anxiety is a person's feelings in the form of fear or tension in dealing with learning (Ifdil et al.,
2019; Simpson et al., 2020). Students with anxiety analyze learning as a boring activity. This feeling arises
because of several factors derived from personal experiences related to the teacher or taunts of friends. This
leads to a negative influence on students and decreases their academic achievement (Cohen & Kaplan,
2020; Elliot & McGregor, 1999).

Anxiety is a useful stimulus used to solve problems (Yanti et al., 2013). The frequency of students
that decided to reduce their anxiety by choosing to vent with close friends is 22 students at a percentage of
11.45%. When students experience problems, psychology responds accordingly and influences the way
they think and make decisions. Furthermore, students feel anxiety, when given workload that exceeds
their capability (O’Rourke, Halpern, & Vaysman, 2020). However, assuming they can control this anxiety
condition, it strengthens and helps to resolve problems (Mukminina & Abidin, 2020). However, cases of
severe anxiety need to acquire handlers from experts such as school counselors. Therefore, preventive
efforts are needed for school counselors to optimize guidance and counseling services (Hutagaol, 2020).
Some of these efforts include counseling and extra-curricular activities (Ifdil, Hariko, Bariyyah, Zola, &
Amalianita, 2020; Wijaya, 2020). This means the availability of professional counselors in schools is
absolutely needed.

Conclusion

Based on the study, it can be concluded that the anxiety of senior high school students in Seberang
Ulu Palembang is in the normal category. In addition, the frequency of participation, self-avoidance, self-
control, and self-expression are normal. However, one aspect of the medium category is an unpleasant
communication experience. Students tend to confide in close friends to overcome anxiety, and this has the
highest frequency. In conclusion, parents and school counselors play a role in directing student anxiety to
be positive with curative efforts to prevent and overcome this condition and enable development.
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